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Abstract
Teacher evaluations in the short and long term greatly impact classroom practices. After all, teachers must do well
on these evaluations to keep their positions. Regardless of the feelings of any educator towards the process of
observation and evaluation and or its ultimate worth, performance evaluations are the rudder that ultimately steers a
career. While the observation and evaluation components are certainly important, we will argue that the nature of
the current system(s) is not really built to aid in the kind of long-term professional growth that research shows to be
beneficial. The lasting value gleaned from this process is always dependent on the context in which it occurs. The
right information and perspective must be available and able to be communicated, otherwise, the principal’s
feedback and evaluation will likely be a collection of generalized comments. This is where the film and nature of
structured feedback come to bear on the process. Working with a group of 18 teachers at different levels of the K-12
spectrum and in different academic settings, the researchers utilized a two-camera approach in filming classes and
lessons. For this filming, it was each teacher’s choice ove which aspect of instruction/learning was recorded and
reviewed. We sought to understand which approach held the greatest value for the educator in terms of personal and
professional growth and create a framework to support that. The study participants’ responses on pre-and postsurveys addressed value in the area of evaluation and feedback. These responses are included in the article.
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1. Introduction:
Twenty years ago, one of the authors spent a summer working for the National Board of Professional
Teaching Standards scoring portfolios. These portfolios were submitted by teacher candidates working to
become nationally certified teachers. When the portfolios were submitted, they were divided into
segments so that they be scored in a timely, reliable, and valid manner. Through the exceptionally
efficient assembly-line organization, this was the kind of summer job that was interesting for a variety of
reasons and on a number of levels. My job was to review written submissions and artifacts using a normbased evaluation procedure and instrument. The fact that I was grading the same entry repeatedly through
the course of the day meant that I was very familiar with that for which I was looking. This aspect was
the good part. The challenging part was the repetition; the sheer repetition of it all was quite wearisome.
But through that repetition, I began to think of the teacher evaluation process differently and the actual
worth derived from it by the educator.
The other part of the portfolio scoring procedure involved the submission of a video-taped teaching
segment. A teacher was charged to film him/herself teaching and then to analyze and evaluate his/her
own strengths and weaknesses as a teacher. Through this reflection, the teacher would be able to
demonstrate the requisite knowledge and dispositional skill sets. I remember being jealous of those who
were sitting in front of the screens. Looking back twenty plus years, I am not sure why, but I did. It
seemed that they had the most genuine way to review the teaching that was going on. It was all fine and
well with the written portion, but the video component captured my attention the most. Going beyond the
immediate scenario in which I was employed, I remember musing on the possibilities inherent in video
and how it could be used to improve not only my teaching, but instruction in general. They could look for
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the multitude of important nuances that simply cannot be copied onto the principal’s evaluation and
observation form. That was where the “good stuff” was. It seemed like that was the part that truly needed
to be supported more fully.
As a school teacher, I experienced a similar formal evaluation process. While there are certainly
components of this annual “fun fest” that have changed somewhat through the years, has remained
largely the same. There is the observation, the discussion of the observation, review of the documents,
and so on. I remember those meetings with my principal. With all the talking we did and reflection on my
part, I still felt there was something missing from the entire process. It did not help that this administrator
who I greatly admired would refer to the generalities of a particular situation. I needed more of a concrete
anchor to it. I needed to be able to see it and think about it in real time; otherwise, there was no benefit to
my own sense of agency. Bandura (1997) describes this important concept as one of self-efficacy. On an
intuitive level, I was looking for a way to critically review myself and improve, but all this teacher
evaluation process could really give me were nice little anecdotes. I just could not distill what I needed to
from this overall process as a practitioner.
The term ‘praxis’ is derived from the meaning created when theory meets practice (Freire, 1970). In the
mind of any practicing educator, the space where these two bodies meet is one that is continuously
negotiated throughout one’s career. The manifestations of praxis across teaching are as diverse as are the
people, but there is always a point of convergence between the two. That which emerges from this
convergence is the very style of pragmatism exercised by the educator and every person does this
particular dance uniquely (Dewey, 1933).
A teacher cannot, however, stop his/her professional development simply because (s)he has obtained a
particular style (Boud and Walker, 1998). Those who aspire to become better at anything must
continuously practice and refine their skills, and the use of video within the teaching process is
considered received wisdom (Kimbrough, Davis, & Wickersham, 2006; Calandra, Brantley-Dias, & Dias,
2009). Classroom and pre-service teachers make extensive use of the medium through the courses they
take and in the schools in which they are placed. The use of this medium helps to build and reinforce the
types of dispositions and empathy required of any effective educator as shown through a number of
studies going back decades (Fukkink, Trienekens, & Kramer, 2011; Hatti and Timperley, 2007; Kpanga,
2001; Sollie and Scott, 1983; Star, 1977; Williams, 1975). The access to this kind of educational
perspective is invaluable for several reasons. It allows the individual to study micro-components of
his/her own instructional style as well as better understand how that instruction is received by his/her
students. A teacher has the ability to review and craft the delivery of his/her pedagogy and maximize
his/her impact on student learning. The kind of professional currency that results from this process is
invaluable to the long-term growth of any individual as (s)he becomes a seasoned educator (Calandra,
Brantley-Dias, Lee, & Fox, 2009).
Our ultimate interest in video as a means to improve teaching resonates with the same value that a teacher
would take from such an exercise. Just as there is a particular value gleaned from the annual observations
and evaluations that principals or others complete on teachers, there can be greater value when teachers
use this same medium to explore the part of their practice in which they themselves are interested. The
flexibility and freedom inherent in this approach (Ajayi-Dopemu, & Talabi, 1986; Fukkink, et al.)
promote a more holistic sense of professional development.
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2. Method
Taking a partial lead from the nature of the NBPTS process, the researchers developed a similar protocol
whereby a teacher could engage in the same process of professional assessment and evaluation, but with
the kind of technical and media support that enabled them to gain the most. Recruiting a group of
eighteen teachers in multiple grade levels and subject settings, a model of collaboration was developed so
that the classroom teacher could review any aspect of their professional practice. This model involved
structured and effective filming, review, reflection, and feedback and involved the use of peer and higher
education supports as well. The difference in this approach was that there were two cameras used, one
trained on the teacher and the other trained on the students in the classroom. Going further, a wireless
microphone was used by the teacher so that the sound that was recorded was optimal. This is different
than the standard approach in that the quality of the sound and the video footage tend to be lacking in real
usable quality. A teacher cannot engage in an in-depth analysis of his/her own teaching if (s)he has
second-rate materials with which to work with.
Before engaging in this study, teachers completed a pre-assessment Likert scale survey. This survey
measured the teacher attitudes towards the standard model of teacher evaluation and the nature of
pedagogic growth as it is occurs through this annual or semi-annual process. Following the completion of
the filming and other related processes, the teacher completed a post-assessment, and responses were then
compared. The survey items addressed numerous areas of the teacher observation and evaluation process.
The procedural steps were as follows:
1.

Teacher completed a pre-assessment survey instrument and scheduled a time to film a lesson of
choosing.

2.

The footage was compiled and edited into two separate copies. One copy of the lesson in its
entirety, and the other with only the footage that addressed components of the lesson that were
pertinent to the topic of review.

3.

Research team (utilizing expert faculty in subject and developmental areas) reviewed footage
and met with teachers to provide written and verbal feedback with examples to illustrate both the
strengths and potential areas for improvement. Meets Met with teacher to follow up.

4.

The teacher shared this footage with peer(s) soliciting additional feedback through meetings
and/or discussions.

5.

Teacher completed a post-assessment survey instrument.

3. Tables and Figures
From the responses gathered through the Likert surveys, a clear pattern emerged with regards to the
feelings teachers have about the nature of observation and feedback through the existing systems of their
schools. A majority of the respondents indicated that the feedback they gained from their administrators
was useful for their professional growth, but that the context in which the observation occurred often
mattered and the nature of their evaluative focus also mattered, as seen in Figure 1.
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Figure 1. The feedback from teachers’ administrators
Going further, the respondents were also asked about the specificity of the feedback they received from
evaluators or administrators. The responses were nearly uniform in that teachers agreed that feedback was
most valuable when it was specific and targeted. Reviewing Figure 2, it is clear that the exact nature of
the feedback that teachers received was critical. And to amplify the importance of this feedback, one must
also remember the amount of time that often passed between observation and conference. This delay has
its own effects. Reviewing figure 3, it is clear that the actual application and impact on teaching clearly
diminished the more time that passed between observation of teaching and the follow-up conference.

Figure 2. The feedback from teachers’ evaluators and administrators
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Figure 3. The feedback of teachers about the amount of time that often passed between observation and
conference

3. Discussion
The results of the survey clearly show that there can be great value that comes through a this kind of
process. But for that process to work, the system of evaluation should be constructed in a way that is built
to work with the teacher and not result in an arbitrarily adversarial relationship. The standardized fashion
of teacher evaluations may not take the exact form in one school as in another, but the mechanical layout
of the process is standardized.
It is important to first acknowledge that this is a flawed model, regardless of circumstances or intent.
There are more effective and research-proven ways to approach the professional pedagogical
development of teachers. This relationship should not be strictly evaluative in nature. We do understand
that this represents the path of least resistance for evaluation purposes but will argue that this defeats the
intent behind the entire enterprise.
Teachers place great value in honest and direct feedback when it comes to their instructional practices.
The study indicates that they would gladly share and compare with one another, but this is not built into
the execution of this system. It is time to consider the potential benefits to including shared reflection in
the broader context of the institution of teaching. Research informs us that this is the most effective
approach to take. We should act on this information with regard to teacher evaluation and observation.
The intention behind this project was to develop a process that was tuned to provide help and support for
the teacher. The compulsory annual teacher observations are supposed to help in this regard, but they are
often handicapped by the very nature of their process. The principal or other administrative designee must
review the progress that the teacher has made relative to educational outcomes. This is the bottom line of
the evaluation. Are you doing the job for which you were hired for? This is representative of an
antagonistic relational dimension, not one that is collaborative. A more productive way to approach this,
not to mention less punitive, would be to work alongside the teacher.
12

http://www.ijsse.com

High Definition Praxis: Digital Video, Peer Review, and Better For the Experience

The ultimate end of education is to provide for an educated citizenry. That we are no longer huntergatherers and the world has become as complex and interwoven as it has presents so many unique and
interesting possibilities for the human condition. Experience, regardless of the kind, provides an
instructive dimension which compels individuals and groups to seek ways to better themselves, so the
validity of learning from one’s own experiences is received wisdom. In education, teachers become more
and more effective through the collective experiences they have in their classrooms, and this has the net
effect of increasing the positive educational and social impact on students and learning. With such a
straightforward concept of benefitting through experience, one would think that this process would be
self-replicating so that the best teaching practices naturally rise to the top. Those practices that do not
prove the most effective would be left behind as the aggregate wisdom acts to separate the “wheat from
the chaff.” This would certainly be ideal, but classrooms in today’s schools struggle to approach the
ideal.

5. Conclusions
The current stormy nature of education brings forces to bear that are unnatural and disconnected from
what would benefit both individuals and communities at large. This stormy educational process naturally
occurs for a variety of reasons. For some, it is the lack of context, and for others, the drive toward profit
or reputation. Regardless of the motivation, and because they represent the lowest rungs of the
educational hierarchy, teachers and students find themselves in a most difficult situation. The backdrop of
education focuses on preparation for standardized assessments throughout the course of a school year,
with real penalties for those who do not achieve. For students, these assessments demonstrate their
greatest utility in that they show who is best at taking tests, and not who is learning. This prescriptive
framework surrounds teachers and establishes a consistent disregard for the professional judgment they
have worked so hard to cultivate over their careers or in leading up to the beginning of one.
In most schools of education, teachers are taught that every individual is unique and that this fact should
be cherished. When they arrive in the classroom, however, they are shown through the continuous focus
on these assessments and the standardized curriculum packages often utilized by most schools that this is
not, in fact, true at all. Few teachers are at liberty to decide the focus of their curriculum. The standards
determine the curriculum, and teachers are required to follow the guidelines with diligence. This
represents but one dynamic of the process. Additionally, teacher-hostile educational policies, often
presented under the guise of a student-centered education or competency-based outcomes (or whatever
exotic term or acronym is in use at the time), are formulated through the collaboration of varying political
forces, special interest groups, and testing or textbook companies. To add to this morass, many believe
themselves to be experts through the fact that they attended a school and, therefore, know exactly how it
should operate. The dominant narrative emerging from this discourse is reductionist in nature and does
not serve the needs of students as education could. A majority of those who could offer the greatest
experiential input in formulating effective policy, support, and direction for student learning (i.e. the
teacher) are rarely invited to the table to participate in the discussion. The outcome of this systemic logic
hearkens back to what Paulo Freire termed the banking concept of education. Only in this version, the
teacher is trapped with a static role in the system, just as the student is. These roles tend are fixed when
viewed from outside school or through policy circles because that signals the limit of the imagination.
Those who do not teach do not understand the necessity of dialogue and the exchange of information.
People are so focused on the content that is transmitted and how it is transmitted, that they fail to
understand whether this system is ultimately worth it. It is not.
The world of the student is also quite different today. Any casual review of the literature will attest to the
fact that students come into the classroom with a greater series of challenges than ever before, many of
which have their point of origin outside of school altogether. The enterprise of education is (and should
be) compulsory to a degree, but the support required to make an education one of the best experiences of
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a young life are increasingly complicated and unrealistic. The adults making the rules have forgotten
what it’ like to be students sitting at the desks. The gulf between the “those of various socio-economic
status is continuously expanding and now resembles more of a chasm. A student may be disadvantaged
(s)he does not have access to the internet to complete his/her school-work. Others may well have
everything they need, but be so academically and emotionally leveraged that the only matter they can
focus on is the upcoming test. Either way, they face a continuous series of uphill struggles. Is it really any
surprise that teacher morale and student interests are at near all-time lows? the next to come, and so
serves the function of consistent pedagogical refinement.
Additionally, and incredulously, states have often reduced the funding sources available to schools, so
administrators and teachers are often told they will ‘simply have to make do’ and they should get used to
the latest professional terms, such as unfunded mandates. What should an educational professional to do?
The question remaining is how to move forward in a way that respects the professional judgment of the
teacher and the unique needs of the students. Regardless of what pundits and hacks often say, there is no
silver bullet to solve this. But, acknowledging the strength of the resources found in classroom teachers
and the power of the reflective and collaborative processes is progress.
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